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OVERVIEW, AIMS AND OBJECTIVES 
OF PANEX-YOUTH



Aim:

• Understand and assess the impact of COVID-19 and associated policies on food, education, 
play/leisure of young people (10–24, as per UNICEF definition) living in deprived settings and in 
conditions of ‘poverty’ (as characterised in respective country settings), with a focus on three 
countries/regions: Brazil (São Paulo State/Paraisópolis), RSA (Central RSA/Mangaung and Moqhaka), 
and the UK (West Midlands/Birmingham). 

• We are focusing on education, food and play/leisure - all crucial, interlinked components of youths’ health 
and social-psychological development significantly impacted by the pandemic and affecting their socio 
economic resilience



Four Objectives 

• Understanding and identifying:

• 1) the spatial dimension of vulnerability and the role of local places in triggering 
temporary and more permanent adaptations; 

• 2) forms of adaptations and support developed to allow everyday coping, survival, and 
recovery; 

• 3) the legacy of those adaptations, for individuals and communities, supporting (non-
profit) organisations and policy; 

• 4) multi-scalar and co-designed lessons to foster young people socio-economic 
resilience in the future.





Work packages
• WP2: Global Mapping Exercise (completed)

• WP3: National and Regional Mapping  (West-East Midlands; Central RSA; and São Paulo 
State/Paraisópolis) – 30 interviews p/c (completed)
o The impact of the pandemic on the food/education/play-leisure nexus
o Vulnerability, place, social networks and adaptations
o Legacy and ongoing crisis

• WP4: Zoom-ins on local adaptations of young people in monetary-poor households  – 50 
interviews with vulnerable young people p/c (support from community of practice) - ongoing

• WP5: Co-designing multi-scalar solutions to foster young people’s recovery, & resilience (local / 
international cafés) - ongoing
o Build upon the co-production of knowledge that emerged to foster innovative thinking; 
o Co-design multi-level recommendations at case study, city, regional, country and international levels; 
o Foster transfer of knowledge and ideas amongst communities, practitioners, and academics



PRELIMINARY RESULTS, ACTIVITIES 
& OUTPUTS



Children and YP’s voices and rights have been ignored

• Children and YPs were dramatically impacted by COVID-19 and are still 
suffering.

• Responses and adaptations followed similar trends globally (even in Brazil 
where federal states stepped in to counter national discourses and policies). 

• Little consideration was given to inter-generational social justice – a situation 
compounded by consequent cost-of-living crises in many contexts.



“My friends and I always used to joke about how we 
feel like we were in prison. We always used to say 
that before Covid. During the pandemic, we actually 
felt like we were in prison: we were being made 
to stand up in lines to get back inside, even into 
the classroom. It wasn’t a nice time and I know that 
it really added to a lot of my friends’ mental 
illnesses” (YP-E)

“Instead of ostracizing young people, making 
them feel as if they were to blame, they should have 
been included within the conversations and 
consultations. We were never asked anything, the 
government never asked questions about how are 
young people going through this.”  (YP-E)

I missed living as in addition to 
all the responsibilities I was given 
at 18-years old, I lost 2 years of 
my life. I didn’t get anything I as 
expecting at 18 (for example a 
big party). I was pushed to 
maturity . The pandemic made 
me 10 years older that I was 
supposed to be. (YP _B)

I wanted to hug, I wanted a 
hug and I couldn’t. (YP _B)



Accelerations of inequalities

• The impact was amplified due to path-dependent and intersectional burdens 
that were already affecting youths’ lives before the pandemic (such as political 
austerity measures and pre-existing inequalities).

• Access to affordable and nutritious food and in-person education challenged: 
broken food chains, educational interruptions.

• Home and living settings problematic: over-crowding, limited or no access to 
outdoor spaces, and distance to green spaces and play facilities.

• Increasing socio-economic pressures on vulnerable households also more 
exposed to contamination (many vulnerable children and young people were 
exposed to death).

• Access to technologies and Internet



“The virus is democratic. It doesn’t matter who you are. You are going to get Covid. Whatever your 
skin color, if you have money or not”. 

I remember hearing this quote. 
But for me, it wasn’t democratic at all. 

If you were poor, you couldn’t get information, you couldn’t go to hospital. 
It exacerbated social economic inequalities.

(YP _ Paraisópolis – Sao Paulo, May 2023)



Mental Health



Unequal focus and responses

• Responses towards the provision for education were at the forefront of governmental policy, 
internationally and in our three countries, with direct implications for access to food. 

• Play and leisure on the other hand were deprioritised. 

• Policy, funding and related adaptations were by far the most diverse regarding alternative 
education provision (compared to food and play/leisure) – related to accessibility issues 
(location /digital divide) 

• National, regional and local responses around education were financially substantial; however, 
in most contexts they have been insufficient in providing for the most vulnerable children and 
young people. 

• Transformative support was achieved thanks to local and communal responses led by schools, 
teachers, volunteers and I/NGOs who stepped in to support children, their knowledge, wellbeing 
and even their families. 



Adaptations: the importance of local spatialities and 
dis/connections

• Localities of nexus-led adaptations: place-based (school/community 
centres / neighborhood) and people-based (families/young people)

• Localities of new and exceptional partnerships amongst local 
authorities, faith groups, police, adventure playground, food banks, … 
Concerned learning materials & digital devices, access to food & play

“We saw people making pack lunches and giving them out to those 
children. These are small, independent traders who stepped in to fill 
a gap that the government wasn’t providing for, and I think we saw 
that spirit continue right the way through COVID.” (Key stakeholder from 
a food bank)



We had lots of deliveries sent. We did this from 
home and then we used the police as they were still 
really active on the streets. The police car used to 
come and pick the deliveries up. I gave them a list of 
addresses and they dropped them off. This also 
helps with well-being checks. It was a bit funny 
because the police were turning up with coloring 
books and food parcels and other things.” (Local 
Authority youth worker, Birmingham)

During the pandemic, we basically stepped up our close 
relationships with the schools and did big deliveries 
based on their knowledge of the kids. We did some 
campaigns, locally, where we would put together lunches for 
kids, and distributed them in a couple of places. We opened 
the food bank too; families didn’t have to prove you were on 
school meals. (London-based foodbank representative)



Adaptations: the importance of (MORE-THAN) local 
spatialities

• ‘War’ effort: exceptional mobilization with groups/institutions going beyond existing roles 
and duties.

“Teachers did not only deliver during packs of work, but also delivered food parcels, going 
and checking in on families, making sure they were ok. The first port of call would usually be 
a phone call, but if nobody answers, at some point you start getting worried. So, yes, I would 
say that both teachers and school leaders were going above and beyond”. (Local authority 
representative – social worker)

• Localities, network and the (positive) role of social media
“A friend of mine was working in a very deprived part of XXX, where a lot of the families were 
living in town in flats, in tower blocks. She started producing videos YouTube where she was 
telling stories. Others provided pens and papers  to them so they could do coloring and other 
things” (Faith group representative)



Adaptations – MORE-than-local and digital 
spatialities
“We used a lot of devices like playing hide and seek on the screen. So, every 
session would start with the sharing a cup of something. So, you pass a drink to 
someone else on the screen and the children almost instantly got that visual 
joke. They put out their hand and take the cup. Hide and seek on the screen is 
actually incredibly good fun. The gap between the homes of the children was 
shrinking for a few moments. There was lots of magic.” (Playworker, London)

“We were physically dropping bags of play off arts and crafts materials and 
games; sometimes we would drop ingredients and recipes; then we would do a 
cooking session with the kids on Facebook or on Zoom, so they got fed.” 
(Playworker, national level)



Adaptations as processes of Breaking boundaries

• Using places differently and without authorization (Russell and Stenning, 2021)
“In my street, adults and children were all out in the streets as much of the time as we could 
manage, monitoring cars, etc. We did lots of chalking, lots of hopscotch, lots of giant bubbles. the 
kids were playing football and doing other things and we’d have music every Sunday”. (London-
based Playworker)

• Breaking the rules
“She knew she was not supposed to go into the house as she was putting herself at risk. But, when 
she was faced with a young person who was crying and her mum that was desperate, she said I 
couldn’t just stand there and do nothing.” (Social worker manager, Midlands)

“H. has zero internet . We had to figure it out how to get it through ‘illegal’ providers” (YP – Brazil)



Adaptations as processes of Breaking boundaries

“I do remember that we elaborated rule-breaking strategies during the lockdown in order to go to 
each other’s houses. I’m talking about people in my school, people that I used to see, I would see 
them going to other people’s houses. If everyone is in one place, no one would be able to see us 
from the outside. For 14/15-year-old kids, that meant the world to them. This  really helped them 
stay afloat because you can’t lock a 13/14/15year old child in their own homes with no other form 
of entertainment.” (Young ambassador for a charity)



Moving forward - Positives



Impact activities: giving a 
voice to children and young 
people and inform policy 
debates





The role of educational 
and community hubs as 
multi-sector sites for 
fulfilling the evolving 
rights to education

And many papers being 
written currently …



The trans-Atlantic research partnership

• Excellent Initiatives
• Different funders – different rules (RFs) – different processes (post-

award)
• Budget coordination 
• End-date coordination


